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Students learn to:

Communicate 
assertively 

Feel more 
connected to school

Do better 
academically 

Have improved 
behavior

Typically problem behaviors are impulsive actions, such as hitting, 
yelling, or being defi ant. They can often be due to children having 
poor self-regulation and social-emotional skills.

So teaching these skills using a research-based SEL program helps 
children learn to regulate their behavior and act in prosocial ways.

And this leads them to experience more success at school and in life.

What is it?

Have empathy

Social-emotional learning (SEL) is the process of learning and applying social-emotional skills.

Why does it matter?

Research shows that students who participate in SEL:

How can SEL help with problem behaviors?

Make responsible 
decisions
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Manage
emotions 

Have more friends 
and are included more

Maintain healthy 
relationships
Maintain healthy 
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Typically problem behaviors are impulsive actions, such as hitting, 
yelling, or being defi ant. They can often be due to children having 

So teaching these skills using a research-based SEL program helps 
children learn to regulate their behavior and act in prosocial ways.

And this leads them to experience more success at school and in life.

How can SEL help with problem behaviors?

SEL is as important 
as learning to read 
and write.

Social-Emotional Learning



Research shows 
that students with 
stronger self-
regulation skills 
are more likely to:

Why does it matter?

What is it?

What are the skills involved?

Self-regulation is the ability to monitor and manage attention, thoughts, behaviors, and emotions. 

Flexible attention

Working memory 

Inhibitory control

They help us stay on task, make 
plans, set goals, and carry them 
out. They’re used to learn, follow 
directions, read, do math, play 
sports, and resolve confl icts.

Have higher 
academic achievement

Get along with others 
and have strong social skills

Choose prosocial responses
and refrain from problem behavior

Strong, unregulated 
emotions make it hard 
to access and use 
executive-function skills.

Self-Regulation

And the good news is that self-regulation skills, 
including executive-function skills, can be taught. 

They provide a foundation for strong social-emotional skills.

2
Emotion -
management 
skills

1
Executive- 
function 
skills }

Successful adults use self-regulation 
skills every day at work and at home.
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Brain Builder Games: Executive-Function Skills

Executive-function skills are the foundation for self-regulation and social-emotional 
competence. Brain Builder games played daily throughout the program focus on  
developing these skills by teaching children to pay attention, use memory, and  
control behavior.

Skills Taught in Unit Weekly Themes

UNIT 1
Skills for 
Learning

Listening
Focusing attention
Using self-talk
Being assertive

Week 1:  Welcoming
Week 2:  Listening
Week 3:  Focusing Attention
Week 4:  Self-Talk
Week 5:  Following Directions
Week 6:  Asking for What you Need or Want

UNIT 2
Empathy

Identifying one’s own and others’ feelings
Taking others’ perspectives
Showing care and concern for others

Week 7:  Identifying Feelings (Happy, Sad)
Week 8:  More Feelings (Surprised, Scared)
Week 9:  Identifying Anger
Week 10:  Same or Different Feelings
Week 11:  Accidents
Week 12:  Caring and Helping

UNIT 3
Emotion 

Management

Understanding strong feelings
Identifying one’s own strong feelings
Calming down strong feelings

Week 13:  We Feel Feelings in Our Bodies (Worried)
Week 14:  Strong Feelings (Frustrated)
Week 15:  Naming Feelings
Week 16:  Managing Disappointment
Week 17:  Managing Anger
Week 18:  Managing Waiting

UNIT 4
 Friendship 

Skills and 
Problem 
Solving

Making and keeping friends
Calming down and using problem-solving steps

Week 19:  Fair Ways to Play
Week 20:  Having Fun with Friends
Week 21:  Inviting to Play
Week 22:  Joining In with Play
Week 23:  Saying the Problem
Week 24:  Thinking of Solutions
Week 25:  Speaking Assertively

UNIT 5
Transitioning 

to 
Kindergarten

Reviewing program skills and concepts
Thinking about how program skills will help in 
kindergarten

Week 26:  Learning in Kindergarten
Week 27:  Riding the Kindergarten Bus
Week 28:  Making New Friends in Kindergarten

Second Step Early Learning Program-at-a-Glance
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Brain Builder 3: Stop and Start

Preparation
The symbol you’ll need to play this game is on the following page. Photocopy it before you play the game. 
Have children stand, leaving enough room to move.

Rules
• Rule 1 is, when I say “Start,” move in your own space.
• Rule 2 is, when I say “Stop,” show me the stop pose.

Steps
1. Model the stop pose for children (see suggested stop poses below).
2. Say: Start. Children move in their own space.
3. Say: Stop. and show the stop pose. Wait for all children to show the same pose.
4. Repeat Steps 2 and 3.

Tips
• Play the game for only a few minutes at a time.
• Play the game at least twice a day.
• Use the same stop pose all day or all week.
• Increase the challenge as children become more adept at the game.
• Use the game for transitioning between activities. Say: Stop to get children’s attention.  

Then say: Start (cleaning up, lining up for recess, moving to a different center).

Suggested Stop Poses
Simple
Put both hands on a body part
Stand up tall
Squat down low
Make your body wide
Balance on one foot

Increasing the Challenge
Attention (A), Working Memory (WM), Inhibitory Control (IC)

• Add an action to the “start” direction: Start (walking, hopping, crawling, stretching). (A, WM)
• Propose different forms of locomotion (train, airplane), animals (bird, dog), and so on, for the start action. 

Have children propose stop poses to match. (A, WM)
• Model a sequence of two or more actions for the stop pose. (A, WM)
• Say: Stop without showing the stop pose. (A, WM)
• Use a symbol (see the stop sign on the following page) with or instead of words. (A, WM)
• Increase the time children are stopped. (A, IC)

Complex
Put each hand on a different body part
Put your right hand on  left body part and vice versa
Make shapes with your hands/arms
Make letters with your whole body
Balance on one foot
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Date:

Weekly 
Theme
Activity

Puppet Script Puppet Script Skill Practice 1 Skill Practice 2 Read a Book

Brain
Builder
Game

Game: Game: Game: Game: Game:

Program
Song

Song/Track #: Song/Track #: Song/Track #: Song/Track #: Song/Track #:

Practice  
Opportunities

Practice  
Opportunity:

Practice  
Opportunity:

Practice  
Opportunity:

Practice  
Opportunity:

Practice  
Opportunity:

Weekly Plan

Weekly Theme:     Week of: 

Directions
Use this resource to help you plan when you and your teaching team will do the Weekly Theme and reinforcing activities 
this week. Check off or highlight each activity once it has been completed. You can collect your Weekly Plans for each unit 
to help you fill out the Weekly Theme Completion Checklist. 

Recommended 
Books:

Curriculum
Connection:

Leader:

Time:
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This week, children will learn to welcome others.
Help children understand:

• There are many ways to welcome someone new to class.
• Welcoming someone is a way to show we care.
• Welcoming helps other children feel they belong to the class.

This week, reinforce welcoming language and behaviors with  
specific feedback: Asking Shira to play was a kind thing to do. I can tell  
by the look on her face that she is happy and feels welcome in our classroom.

This week, help children practice these skills.
Say:

• Hello.
• My name is...
• Do you want to play with me? 

Do:
• Greet others
• Introduce themselves
• Show new children around the classroom
• Invite others to play
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Week-at-a-Glance

Unit 1, Week 1: Welcoming


